Improving the quality of teaching and

providing water for schools in Tanzania
End of Year Report — May 2009 to March 2010

Achievements
This project has further improved the teaching skil Is of 1,796 teachers in
Shinyanga.
Four local organisations have been established to e nsure the continued
professional development of teachers in Shinyanga.

Background

It is the law in Tanzania that all children go
to primary school. However, many children
vastly underachieve, particularly in rural
areas. Classrooms are overcrowded — it is
very common to find over 100 children in
one class. Many families are not able to
prioritise education, and children frequently
miss school to carry out chores, such as
fetching water or tending livestock. Social
custom and financial hardship results in
many girls being withdrawn early from
school to be married in exchange for much
”‘?ede.d d‘?."Y”eSv such as cattle. Children Boys working inagroup in a year six class at
with disabilities are often kept at home and Solwa Primary School in Shinyanga Rural

away from the classroom. District. Credit: Geoff Sayer.

Shinyanga is one of the most drought prone regions in the country. Entire villages — where
many of the schools are located - have no fresh water sources for months during dry
seasons. As well as affecting health, this can result in poor school attendance because the
community’s attention turns to survival.

The Project

Oxfam has been improving education in Shinyanga since 2003, and has worked closely with
the local government to establish in-service teacher training and mentoring for all of the
1,796 teachers in Shinyanga Region. As a result, children’s achievement has improved
dramatically in many schools. This new phase of the project aims to ensure that this
excellent progress continues, as well as addressing other wider urgent issues that will
improve education in Shinyanga.

Activities and Impact

Teacher training and mentoring
- 120 new teachers were trained in learner-centred teaching methods.
30 trainers were trained to coach year 1 and year 2 teachers.
356 year 1 and year 2 teachers were trained.
280 mentors were supported with expenses, to mentor 1,796 teachers.
Four teacher subject networks (two for English and two for Mathematics) were supported
(with transport and stationery) to hold reflection sessions at weekends.

Newly recruited teachers in Shinyanga have been trained in ‘learner-centred’ teaching
methods. The topics included how children learn, motivation techniques, preparation of
lesson plans, syllabus analysis, learning tasks, and monitoring children’s progress. Oxfam
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trained 100 teachers and the local government paid for an extra 20 teachers to be trained,
as they wanted to ensure all new teachers in Shinyanga received this training.

The training of teachers using these methods has transformed teaching in Shinyanga.
Teachers used to ‘talk at’ the children, teaching from the front and practicing learning by
rote. The approach is now more about involving children, and encouraging them to ask
guestions through methods such as group work and learning games. Children are more
motivated and lessons greatly enhanced.

Teachers from Years One and Two were trained to manage large, crowded classrooms

where many children could not understand Kiswabhili (the national taught language), and

where they had only very basic literacy and numeracy skills. The new ‘learner-centred’
approaches therefore included
approaches for improving children’s
progress in Kiswabhili, English, Literacy
and Mathematics.

Mentors — experienced teachers with
good listening and coaching skills —
provide teachers with non-critical support
and advice. The mentoring involves face-
to-face meetings, classroom
observations, discussions and reflection
sessions. Teachers are given the
opportunity to share and discuss with
mentors the difficulties they face when
teaching.

Esther Leonard (centre at back) with her
crowded year 1 class at Solwa Primary School.
Credit: Geoff Sayer.

“The big problem that new teachers face, coming straight from college, is the size of the
classes. How will we gain control with so many pupils? That is the first fear — that you will
lose control! We keep the class's interest by using teaching aids, either several items or
something large that they can all see easily. We break them into groups for discussions.
Even if the weaker children are quiet with the teacher, they are free with their peers. We find
that pupils are now strong in explaining themselves. They find their voice. And we find it
easier to convey ideas and information to the children.”
Esther Leonard, a teacher and mentor

Approximately 100 teachers are involved in learning forums called Teacher Subject
Networks, enabling them to share experiences, challenges and successes on specific
subject. Ninety per cent of attendees reported that they were now confident about teaching
topics that they had previously perceived to be difficult. Most articles for the Teacher
Newsletter come from teachers who are members of the subject networks. The local
government has committed to continue supporting teacher subject networks through
encouraging teachers to meet in the Teachers Resource Centres (TRCS).

Teaching and learning materials
640 textbooks, two television sets and two radio cassette recorders with DVD players
were provided for eight Teacher Resource Centres (TRCSs).
Teaching resources including textbooks, a Braille photocopier, three Braille
machines, writing styli, Braille sheets, sports equipment, speech aids, writing slates
and white canes were distributed to five schools for children with special needs.
Computer training was provided for Teacher Resource Centre Co-ordinators.




The TRCs supply a variety of textbooks, reference books, and novels, which are otherwise in
very limited supply in Shinyanga. Teachers meet up at the Centres to make use of the
resources and to plan lessons. They can also borrow teaching aids and are able to use the
computers. Students are also permitted to utilise the Centre resources. Over 1,000 teachers
now regularly use the TRCs, an increase of 20 per cent in numbers from last year. The TRC
co-ordinators received computer training so that they could help others to use, access and
download teaching materials.

“When | have time, | come to read | don't
want to forget what | learned at school. |
only went to Year 7, but it changed the way
we live. | am respected for what | know and
what | can do for my family. | have two
children, aged three and five. I'll make sure
they stay in school. | would like them to go
further than | did. | want them to be with
books as they grow up. We are proud to
have this centre in Iselamagazi. Many come
here.”
Anna Marko (pictured right), a member of
the public, who regularly visits the TRC Anna Marko reading a Kiswahili novel at the
at Iselamagazi TRC at Iselamagazi. Credit: Geoff Sayer.

The special needs equipment and materials are benefiting 2,000 children and 50 teachers at
five specialist schools for children who are blind, deaf or have learning difficulties. For
example the Braille photocopier is enabling all the children to have their own Braille
worksheets, instead of having to share limited copies. This will help improve children’s
performance in their schoolwork.

Water and sanitation
Seven rainwater tanks and seven shallow wells were provided to rural primary schools
and local communities.
18 latrine blocks were constructed at 14 primary schools.

Oxfam’s partner TWESA (Tanzania Water
and Environmental Sanitation Association)
carried out an assessment to identify villages
and schools with acute water needs where
villagers — particularly girls — were having to
spend a lot of time searching for water, often
from unsafe sources. As well as identifying
priority schools, TWESA also targeted
schools lacking latrines or with latrines in an
appalling condition.

Fourteen of the 18 schools initially targeted
for improvement received latrines this year,
with resources diverted to constructing two
blocks of latrines in four schools with very large numbers of children — approximately 2,000.
The new latrines have improved sanitation and the health and well-being of children. The
rainwater tanks and wells are also providing clean water to schools and communities. This
keeps children and teachers hydrated in the hot Shinyanga climate, and reduces the risk of
water-related diseases. It is also reducing the number of children missing school to go and
fetch water, which will benefit their education.

Water harvesting tank at Samuye Primary
School. Credit: Adam Davies



Promote the adoption of good practices
- Three National Education Conferences were organised.
All the conferences were promoted to and covered by the media.
The teachers’ newsletter, Kurunzi, was funded to edit and produce regular copies.
The Shinyanga Education Network (SEN) was funded to advocate for the improvement
of education practices.

National Education Conferences were organised in collaboration with the Tanzania
Education Network/Mtandao wa Elimu Tanzania (TEN/MET). They brought together
representatives from many different education organisations including: teachers, tutors from
teachers’ colleges, lecturers from universities, international and local organisations and
officials from the Ministry of Education.

The conferences were a forum for learning and sharing, and exploring innovative ideas about
teaching practice. Participants from different sectors agreed on a common approach for
mainstreaming best practice, and established effective ways to encourage Government
institutions to adopt some of the learning methods arising from this conference. The
conferences were promoted by the media through TV, radio and newspapers which resulted
in the Government identifying some areas for improvement, for example, addressing issues
of quality, the need for improved in-service teacher training, the shortage of teachers, the
relevancy of the curriculum, and the need for accountable governance in education
institutions.

The teachers’ newsletter ‘Kurunzi’ (which means ‘Torch’) gives teachers the opportunity to
share successes and discuss problems, particularly concerning teaching specific subjects.

The Shinyanga Education Network (SEN) a network of teachers and parents, previously
established by this project. It was funded to campaign on issues including:

a) Teacher in-service training and mentoring, to be funded from Local Government
budgets. This year all District Councils in Shinyanga allocated funds for the teacher
training and mentoring services initiated by this project

b) Negative cultural values and practices, especially those that hinder girls from
enrolling and completing primary education

c) Good governance. SEN campaigned on behalf of communities to demand good
governance and accountability in education at school, district and national level.

Establish four new education organisations

Four local organisations were established,

to ensure that the successful activities

introduced by this project are maintained

when Oxfam’s involvement ends. The

organisations were developed from

networks of experienced teachers who will

ensure that teachers continue to receive

the professional support and development

that they need, including in-service

teacher training and individual mentoring,

and that Teacher Resource Centres and

special needs education are maintained.

This will ensure better education delivery

in the classroom and improved learning Esther in Solwa's TRC. Credit: Geoff Sayer

by pupils. The organisations are also

working hard to influence national and local governments to make money available for in-
service training and continued professional development. The organisations will be funded
from local government budgets, and will also fundraise from other sources.




Improve education management and gender equality
Meetings were held in collaboration with the local government to review and revive
academic committees.
70 head teachers, 20 district and ward officials, 300 school committee members and 50
school inspectors were trained.
90 schoolgirls, 300 female teachers and 80 members from 40 school councils were
trained.
40 school clubs were developed to focus on gender and HIV and AIDS issues.
Meetings were held with approximately 1,000 village leaders from 50 rural communities
to promote girls’ education.

Academic committees — previously set up by the government to monitor and improve
academic progress — were reviewed and supported to plan strategies that will lead to
improved academic performance in schools. The committee members were trained in their
roles and responsibilities. There are now 182 academic committees functioning at school
level and 29 academic committees at ward level. School academic committees are
monitoring academic progress. Teachers are gradually forming a habit of elaborating and
sharing their plans, which at the end are used to develop school academic work plans and
strategies for monitoring progress in the school. In addition, the academic committees have
also helped to strengthen involvement of School Management Committees. School
inspectors will continue to review the ward level committees and ward education officers will
monitor and support the progress of the committees at school level.

Head teachers were trained in topics including leadership, school planning, financial
management, monitoring and report writing. The ward and district education officials were
trained in school and classroom micro-level planning, change management, monitoring
mechanisms, financial management, accountability, mentoring and coaching. The inspectors
were trained to monitor learner-centred teaching. School committees were trained in their
roles to ensure the accountability of schools, and how they can help improve their schools.
Monitoring visits by SEN reported that school committee members are more actively
engaged in meetings and initiating projects to generate income for their schools — such as
cutting and selling of grass for thatching roofs.

Schoolgirls, female teachers and school council members were trained in leadership skills,
assertiveness, decision-making and becoming a role model. The participants discussed
various challenges that face girls and female teachers in participating in leadership roles and
how to overcome them. The training aimed to improve their confidence to accept leadership
roles, as well as to act as role models for younger pupils and new young teachers.

Oxfam’s partner, Rafiki (meaning ‘friend’),

developed 40 school clubs. Over 1,400

pupils are currently members, and able to

explore issues related to HIV and AIDS

and gender that happen at home and at

school. The children are able to discuss

the issues openly and are now more aware

of the gender division of roles. Many boys

are now willing to perform roles that were

done mainly by girls. In addition, these

clubs have provided room for children to

engage in extra curricular activities as the

different groups compete against each School's out at Solwa Primary School.
other in different activities. Credit: Geoff Sayer.



Esther Leonard with 8 year old Margaret
Charles, Solwa Primary School.
Credit: Geoff Sayer.

Village meetings were organised to promote
girls’ education in 50 villages in rural
Shinyanga. Girls’ education is not
traditionally considered a priority in the poor
and rural areas of Shinyanga. Children,
especially girls, frequently need to miss
school to carry out chores such as fetching
water or tending cattle. Oxfam worked with
local partners, including Community
Development Officers, and engaged with
influential community leaders to promote the
importance of educating girls. Following the
campaign, monitoring visits to the villages
reported some active campaigning within the
communities to improve girls’ attendance,

greater willingness by parents to keep girls in school, and increased follow up of girls’
progress by parents — which indicated increased understanding of the value of educating
girls. The District Community Development Department have committed to continue to
promote girls’ education in the rural communities.

“What makes me happy is coming to school. My friends are here. We are learning to do
sums and read Kiswabhili and we do drawing. | enjoy Kiswabhili best, but | like everything. I'd
like to be able to write poems and stories in Kiswahili, like the teachers. | like to sit at the
front. | like it when the teacher comes to me. The teachers are smart. They help us.”
Margaret Charles, a pupil at Solwa Primary School

Financial Report

Full year Full year
Activities budget (£) Expenditure (£)
Teacher training and mentoring 64,105 64,170
Teaching and learning materials 15,559 15,397
\Water and sanitation 59,750 59,750
Promote the adoption of good practices 59,500 59,845
Establish four new education organisations 31,511 31,456
Improve education management and gender equality 69,575 69,575
Programme management, monitoring and evaluation 100,000 99,707
Total 400,000 399,900
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